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Expansive development of the English language throughout the world has re-
cently given it the status of the language of international communication, known as
a global language or “lingua franca”. The established status of English is strength-
ened by its dominating in the sphere of politics, mass media, culture, trade and sci-
ence. Globalization processes accompanied by the expansion of the English lan-
guage influenced the demand on staff with certain amount of knowledge and skills in
the sphere of international communication. Considering the rising need in English-
speaking employees, there is a need in preparing teachers capable of teaching com-
petitive specialists. Accordingly, it is important to find optimal methods to teach
English to adult students.

The article aims at presenting an outline of existing teaching methods to teach
English as a second (foreign) language in the view of characterizing basic practices,
their development and their influence on adult learners. At the same time the article
describes key points of individually-oriented innovative EU educational platform.

In order to achieve the intended objective of the research there was certain
methodology applied. Descriptive method let us analyze relevant features of main
English teaching methods, historical method helped uncover their developmental
peculiarities; comparative method was used to single out their common and differ-
ent traits in the methodology used in teaching and learning English as a foreign
language.

Regarding a method to be a set of procedures, which turn out to be a practical
implementation of the chosen approach in a teaching process, the paper reveals
different viewpoints on its nature, stresses on hierarchical relations between a
method and an approach, and dwells on the major methods having made a consid-
erable impact on the modern English Teaching Methods in EU. Resulting from main
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approaches and methods, a case study of «IC-ENGLISHy platform as an example of
an individual approach to teaching adults is presented, whereas four sui generis
styles of learning designed by its creators focus on every personality type satisfying
their learning needs.

The practical value of the paper lies in the ability to apply the results of the re-
search I teaching English as a second (foreign) language on the basis of the sug-
gested student personality types and according to the devised practical tasks.

Key words: English Teaching Methods, foreign language, method, approach,
IC English platform, adult learning types.
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Excnancusnuti xapaxmep po3gumky ma po3no8CroONCeHHs. AHSTIUCLKOI MOBU Y
CGIimi WBUOKO HAOAB ili CMAMYCy MOBU MIJICHAPOOHO20 CNINKYBAHHS, 3HAHOT K 2100a-
JabHOL abo «lingua francay. Brazane nonoscents aueniticokoi Mogu nioKpinmoemocs it
OOMIHY8aHHAM Y chepi nonimuku, mac-media, Kyaivmypu, mopeieni ma nayku. 1 10oani-
3ayiHi npoyecu, sKi CYNpoBOOICYBANUC WUPOKUM NOCIMYNOM AHIAIICLKOT MOBU Md
cnyaysany 020 NPUHUHOIO, BRIUHYAU HA NONUM KAOPI8 3 8I0NOGIOHUMU 3HAHHAMU )
cghepi midicHapooHoi komyHixayii. 3 0enady Ha 3pocmarouy nompeby 6 npayieHuKax,
SKI 807100510Mb AHSTTUCLKOI0 MOBOI0, HA YACI € NUMAHHS NI020MOSKU haxisyie, 30am-
HUX YCHIWHO HABYANU KOHKYPEHMO30amHux cneyianicmis. Bionosiono, eaxciusum €
NOWLYK ONMUMATLHUX MEMOOI8 HAGUAHHS THO3EMHOI MOBU OOPOCIUX CIYOEHMIE.

Mema cmammi. Memoio yiei po36ioku € 02150 ma npeocmasienHs: aniOHUX
Xapakmepucmuk OCHOBHUX Memooié HAGYAHHS AHNIUCHKOI 5K [HO3eMHOI MO8uU, a
MAKOJIC ONUC KTIOHYOBUX OPIEHMUPIE THOUGIOYANLHO CHPSAMOBAHOI THHOBAYIUHOT
ocsimuboi niam@opmu €8pocoiosy, 6npoeaddiceHoi sui generis, 3 GUKOPUCMAHHAM
NONEPEeOHiX MemoOON02iUHUX 3000VMKIG Ol NIOBUWEHHS Pe3YIbMaAmMUSHOCHL Y
cghepi HasuanHs OOPOCIUX.

Memoou. /[ docsehents nocmagienoi memu 00CHiodcenHs 0y10 gukopucma-
HO 0eCKpURMUGHUL Memoo, KU 003801U8 ONUCAMU PeleBAHMHI XaPAKMEPUCHUKU
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OCHOBHUX MemOo0i6 HA8YAHHS AH2TIUCHKOL 1K THO3EMHOL MOBU, 3A1yUeHHs NOPIGHSIb-
HO-ICIMOPUYHO20 MeMOOY CHPUSLIO 6CIAHOGIEHHIO IXHIX OiaXPOHIYHUX 3AKOHOMIPHO-
cmetl; NOPIGHANbHULL Memo0 0Y8 GUKOPUCMAHUT Olsl UOKPEMILEHHS. CRIIbHUX Md
GIOMIHHUX PUC Y MEMOOOIOSIYHUX NIOX00AX 00 HABHAHHS MA BUBUEHHS AH2TIUCLKOL
5K THO3EMHOT MO8

Pesynomamu. 'V po3gioyi 3anponoHo8aHo agmopcbke po3yMiHHA Memody ma
nioxoody y yapumi 8UKIAOAHHS AHSTIUCHKOL 51K THO3EMHOT MOBU, ChopMmosare 3 ypaxy-
BAHHAM HAAGHUX OeqDiHIYill, SUOKDEMIEeHI BUSHAYHI PUCU SPAMAMUYHO0, NPIMO2O,
ayOioniHe8ANbHO20 MemOOi8 KOMYHIKAMUBHO20 Ma Memody momanbHoi (nosHoi) (i-
3UYHOL pearyii, 3aKYeHMoBana CneyuqhiKa HaguaHHs OOPOCIUX AHSTIUCHKOL SIK THO3eM-
Hol Mosu, npedcmagneni ocoonueocmi innosayitinoeo npoekmy «IC-ENGLISH».

Ilpaxmuuna yinnicme. Ipaxmuuna yiHHiCMb CIMAMMI NOJISA2AE 8 MONCTUBOC-
mi 3acmocy8ans npurkiaonux 30006ymxie npoekmy «IC-ENGLISH» nio uac uas-
YAHHA AH2NTIICLKOT K THO3eMHOI MOBU HA OCHOBI NPeOCMasneHoi NCUXOMUNHOT Ou-
hepenyiayii cmyodenmie ma 6i0n0BIOHO PO3POONIEHUX NPAKMUYHUX 3A60AHb.

Knrouosi cnosa: memoou sukiadanus auanilicbkoi MoguU, iHO3eMHa Mo6d, Me-
mod, nioxio, IC niamghopma aneniticokoi Mosu, munu HA84AHH OOPOCIUX.

Introduction. This paper presents views and theories on how to
teach English as a second (foreign) language to grown-up learners. It
presupposes that teaching English as a second language has never
been an easy task. While searching for inspiration, principles, very
well-known as well as new and original sources to teaching English
it is highly important to bear in mind that this is a global language
spoken by a vast number of people (native speakers and international
communicators), and characterized by a wide geographical distribu-
tion. Considered to be a modern «lingua franca» [1, p. 196] as once
Latin in the times of the rise of the Roman Empire and the Roman
Catholic Church English has developed into the language of interna-
tional politics and trade. It has successfully occupied media, scien-
tific and educational spheres.

Notwithstanding the continuously growing number of English
schools, courses, which make the aim to «learn» the language more
tangible, there still exists a constant need for improving English
teaching methods [1, p. 363]. In light of the worldwide English lan-
guage expansion it seems natural to reconsider classic and recent ap-
proaches to its teaching methods, which are used to help non native
English speakers boost their language skills and integrate into a dom-
inant English-speaking community.

Aims, materials and methods. Following the developing trends
of competency-based education, and the focus on a variety of teach-
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ing methods used to present phonological, grammar-lexical, stylistic
and text-building material, etc., we have come to believe that there is
a need and the aim to present an outline of major English teaching
methods, which gave rise to EU innovative teaching project in the
field of adult education. The latter stems from the fact that not many
English teachers are aware of the history of their profession. Thus
they lack information necessary for profound understanding of all
linguistic, sociocultural and cognitive backgrounds of origins of their
profession and methodological choices they can make.

The application of the descriptive method in the research al-
lowed us to investigate more into the theory of learning and single
out key characteristics of different teaching approaches and method-
ologies. Comparative historical method was used to follow the de-
velopment and change in the use of methods tried and tested
throughout the history of teaching languages to determine the ways
of their transformation. Comparative and contrastive types of analy-
sis were involved to find similarities as well as differences in the
guiding the process of teaching and learning.

Hence, the paper aims to answer the questions about what a
teaching method is; what a teaching approach is; the key features of
the approaches and methods used previously and now. It focuses as
well on the challenges of teaching English as a second language to
adults and strives for finding a successful experience of teaching
English in EU to be borrowed and adapted to our circumstances.

Results and discussion. To understand the term “method” it is
necessary to reflect on the perspectives of its representation. Naive
points of view on the notion of method are listed in dictionaries.
Having considered English-English dictionaries we can conclude that
they defined method in a general sense as «a particular way of doing
something often that involves a certain system or plan» (Cambridge
Dictionary), as «a planned way of doing something, especially one
that a lot of people know about and use» (Longman Dictionary,
2014), some definitions being more specific as «a systematic proce-
dure, technique, or mode of inquiry employed by or proper to a par-
ticular discipline or arty (Merriam-Webster, 2017).

A scientific perspective of defining a method suggests it is an um-
brella term referring to a set of procedures [1, p. 363] and to «the level
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at which theory is put into practice and at which choices are made
about the particular skills to be taught, the content to be taught and the
order in which the content will be presented» [2, p. 9]. A teaching
method refers to a set of teaching procedures that define good practice
in language teaching [2, p. 19; 3, p. 11]. A teaching method comprises
the principles and methods used for instruction. Commonly used
teaching methods may include class participation, demonstration, reci-
tation, memorization, or combinations of these [4, p. 2-3]. The choice
of teaching method or methods to be used depends largely on the in-
formation or skill that is being taught, and it may also be influenced by
the aptitude and enthusiasm of the students.

Hence, a teaching method is an overall plan for a systematic
presentation of the material. [1, p. 363]. The aim of a teaching meth-
od is to present subject matter effectively in a step by step scientific
way. A method is defined as a realization of an approach through a
certain procedure, referring to the procedure which is included into
an approach [4, p. 4]. Therefore any method is said to relate to ap-
proach theoretically, and to be put into effect practically within a
procedure [5, p. 4].

Methods of teaching include selection, as a teacher always
chooses what he is going to teach his students, grading, because it is
impossible to supply the whole information at once — a teacher needs
to structure the material, choose what to start with, make a certain
plan. Presentation of the material is seen as the way the teacher gives
the chosen material and interacts with the learners.

When highlighting the similarities and differences between a
method and an approach it must be noted that their hierarchical ar-
rangement has been proposed [6, p. 452]. An approach is considered
to be a set of correlative assumptions, whereas an approach can in-
clude many methods [5, p. 142]. According to Anthony, when decid-
ing on an approach teachers make suppositions and specify beliefs
about the process of teaching; method is a chosen way theory is put
into practice and at this point teachers decide on how to teach neces-
sary skills, and in what order to present the content. In this way the
level of abstraction is explained, approach to be more abstract than a
more specific method. Basically, theoreticians of ETMR consider it
to be «the theory, philosophy and principles underlying a particular
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set of teaching practices» [2, p. 30]. Respectively, approach is a
manner of looking at the components of the process of teaching. Un-
derlying any language teaching approach concerns theoretical ideas
about the outcome of learning and teaching. Practical application of
an approach is seen in methods, described as procedures, which use
techniques and classroom to help learners learn [7].

Subsequently, approach refers to theories about the nature of
language, its teaching and learning that are prior to the practices and
principles of language mastering [8, p. 62]. Certain approach usually
leads to a method and this proposal has the advantage of comprehen-
siveness and simplicity, serving as a useful way of showing the con-
nection between the above mentioned theoretical principles and the
practices derived from them.

A long and challenging history of teaching English as a second
(foreign) language is subdivided into several basic periods, when a
certain method prevailed, being put actively into effect. A glimpse on
the basic methods listed below gave rise to the modern ways of
teaching English.

Grammar-Translation method suggests teaching grammar, by
means of translation from the language learned and back into it re-
spectively [9, p. 294-326]. Thus, the major focus is on reading and
writing; no systematic or little attention is paid to speaking or listen-
ing. This is the ‘classical’ or traditional approach to learning a lan-
guage and it is still commonly used. When this style of teaching is
preferred the main idea is to make students learn all grammar rules,
in order to translate a number of sentences. Grammar is taught with
explanations in the native language; practical application of the rules
comes via translating sentences from one language to another. The
basic unit of learning and practicing the language is the sentence.
Most classes target at phrase translation from one language to anoth-
er [2,p. 5-6;4,p.4; 8, p. 63;9, p. 294-326].

Direct method is a response to the Grammar-Translation method,
demonstrating a radical change of the previous teaching aims. Its
main concept is that it only uses the target language that the students
are learning. It involves the immersion of students in the target lan-
guage, resembling the way they learned their mother tongue. It is
focused on preparing students to use the language in communication
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[2, p. 11-14; 4, p. 5]. All language learning is done in the language
you want to learn and mainly oral skill is developed via repetitive
drilling. Grammar is taught using an inductive way and students need
to try and guess the rules through the teacher’s oral presentation. The
new vocabulary is taught through demonstration, the emphasis being
on speaking and listening with much importance to correct pronunci-
ation. Students must devote much class to oral practice.

The Audio-lingual method satisfies the needs to master oral and
aural skills. It is closely connected to behavioral psychology, the el-
ements of repetition and habit formation [8, p. 63]. This method sug-
gests that a learning process should be based on listening and oral
production as opposed to writing and reading [2, p. 50-59]. Audio-
lingual method is related to Direct method as it only uses the target
language without translation. The focus of teaching is what makes
the Audio lingual method different from the Direct method. The Di-
rect method deals with teaching vocabulary to students whereas the
Audio Lingual Method engages specific grammar practice. It pre-
supposes that to learn a language means to master the elements
(building blocks) of the language and to learn the grammar rules
which help combine these elements at different structural layers of a
language, from phoneme to morpheme, word, phrase and sentence
[3, p. 62-70]. Therefore, the outstanding feature of this method is
skills separation (reading, writing, listening and speaking), making
audio-lingual primary to graphic skills. The Audio-lingual method
uses dialogues as a major means of presenting the language and un-
derlines certain practice techniques especially pattern drills, repeti-
tion and so on. Listening and speaking were a major concern in this
method, tape recordings, and language laboratory drills were offered
in practice. Generally students repeatedly heard different conversa-
tions and focus on mimicking the pronunciation and grammatical
structures in these dialogues. Vocabulary was taught in context.

The Total Physical Response method was developed and based on
the psychological theory that when memory is stimulated by the asso-
ciation the ability to learn a language increases, since there is coordi-
nation between speech and action [2, p. 73-75]. This can be observed
in learning the language through physical and motor activity. An idea
is put forward that direct speech, i.e. “Classroom English”, which is
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manifested in teacher’s orders produces bodily responses before verbal
responses [4, p. 9]. The method is considered to reduce stress and cre-
ate a positive atmosphere involving playful movements in the process
of learning. The teacher uses imperatives, commands, role-playing and
games to prepare the students to the situations which may occur in
everyday life and places [3, p. 137-145].

Later on, under the influence of philosophy, sociolinguistics and
the works of British applied linguists about the functional and com-
municative characteristics of a language the communicative method
was introduced into language teaching [2, p. 153]. It encourages sim-
ilar to real communication and carry out meaningful tasks, stating
that the student has the central role and the teacher acts as a media-
tor. Showing a supporting role a teacher talks less and listens to his
students more, thereby actively fostering student learning [4, p. 157—
162]. The teacher helps students create meaning, which differs from
the aim to drill grammatical structures, acting as an organizer, an
analyst, a counselor or a guide, a group process manager. The meth-
od is focused on the student ability to acquire the language by focus-
ing on the development of communicative competence. Language
learners are expected to be [8, p. 69; 11, p. 120].

According to Communicative Language Teaching method, lan-
guage is used in four competences:

— grammatical competence includes the ability to use the lan-
guage correctly, operating the rules and features of a new language.
This competence is also often called precision;

— discursive competence or fluency lies in the student’s ability to
speak and write in a new language;

— sociolinguistic competence refers to the student’s ability to ad-
equately operate a language in certain social situations;

— strategic competence is defined as a set of strategies for effec-
tive communication when the student’s vocabulary is insufficient [2,
p. 160-163, 170-172; 9, p. 326-330].

Communicative method dominates language teaching in many
countries, making language learning more diverse and helping learn-
ers develop communicative and linguistic competences.

All the methods mentioned above have contributed to the process
of language learning. Having appeared in different historical con-
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texts, they brought to the forefront different social and educational
needs and therefore had different aims and manifestations [10, p. 94].
In order the methods to receive effective and efficient practical ap-
plication teachers should take in mind the age of the learners, their
current level of language proficiency, the situations and spheres in
which they will be using English in the future, the sort of communi-
cative needs they have [12, p. 343], etc. Respectively, teaching Eng-
lish to adults should differ from teaching it to young learners [13, p.
20]. As it has been proven that under the same conditions adult stu-
dents become better learners and progress more rapidly than younger
learners [5]. However, the initial success of adults could be finally
diminished, reducing their chances of acquiring high or expert level
status in mastering English.

Adult second language learners’ features per se give them excel-
lent chances to study and master their English. Firstly, life experience
gained enables them to share it in class and express their opinions on
variety of topics. Secondly, their motivation is something real, every-
one has their own reasons to engage into the process of learning Eng-
lish, which makes them active participants in class, do their homework
and want to learn more [14, p. 58]. Moreover, adults have positive atti-
tudes toward learning and share their thoughts eagerly. They respect
their group mates and teachers and are polite with them.

In the light of teaching English as second language to adults the
article considers the international project called IC-English Platform
It was initiated and created in 2018 by Polish, Czech and Portuguese
organizations. It is an innovative project to teach adults second lan-
guage using digital technologies, which turned out to be an effective
means of executing the idea of individual learning. The project fo-
cuses on problems which are frequent as far as teaching adults is
concerned. Among the problems, arising in the process of teaching
English in these EU countries as well as in other countries the main
are as follows:

— textbooks overloaded with information but lacking exercises,
which makes it difficult to thoroughly practice new material. The
reason for it is that textbooks are published in series. However, it is
not common for adults to work regularly, finishing one book and
starting the next one year after year. They learn in order to satisfy
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their needs and often do not go beyond a B1 level. It means they still
have a lot to learn in terms of vocabulary, grammar, writing and
speaking after they finish a certain course [15];

— teachers’ do not have enough competence in andragogy. They
need to adapt their understanding to the skills, needs, motives of
grownups, therefore changing their learning options and preroga-
tives. It springs from the fact that teachers conduct classes often on
the analogy with their experience with children, which does not work
the same with grownups;

— dealing with grammar will be difficult for those adults, who
have low competence as grammar terms, rules and exercises require
a linguistic analogy with their native language. Thus, teaching meth-
ods should be adopted to meet the demands and the level of adult
learners;

— low attendance, as adults work a lot, having their deadlines,
business trips, family matters, which distract them from regular
learning. This difficulty demands a flexible schedule together with a
new multimedia resources, educational platforms and apps to be in-
stalled on their smartphones;

—it is challenging for adults to develop their speaking skills apart
from using clichés. It should be changed while stimulating situational
speaking, that demands certain vocabulary and grammar to be used [15].

To solve the above mentioned problems a group of profound EU
experts gathered, involving teachers, psychologists and coaches, spe-
cialists in methodology and andragogy; IT specialists, media re-
searchers, etc.

A concept of “IC-ENGLISH” project appeared as a result of col-
lective effort, which included summarizing the advantages of main
ETM, and psychological concepts concerning the nature of teaching
and learning [15]. Having applied experimental learning cycle by
Kolbs, who in his turn uses the concept of Proximal Development
Zone by Vygotsky [16, p. 12], the ideologists of “IC-ENGLISH” use
the assumption that learning depends on experience rooted in con-
text, as interaction with the knowledge that each individual has al-
ready accumulated at a given moment [16]. In other words it is based
on experience, reflection, knowledge, application, as a universal
method for designing modules for an effective teaching process.
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The advantages of the method created by “IC-ENGLISH” project
are that they have designed four unique styles of learning, as a start-
ing point for an individual approach to an adult learner: empiricist,
analyst, pragmatist, and theoretician. Thus, the members of the pro-
ject have singled out main activities for each type of an adult learner.

Such learners’ subdivision allows every type of personality to re-
ceive education best suited for them. In the following paragraphs a
detailed description of the qualities attributed to every type of a
learner is given, accompanied by practical activities, which will
make their learning process very effective.

The «IC-ENGLISH» approach states that empiricist people learn
in the process of doing something. They are open to everything new,
to modern techniques, which keep their minds occupied, engaging
them fully in new experiences. The activities best suited for them are:

— brainstorming;

— problem solving;

— group discussion;

— puzzles;

— competitions;

—role-play [15].

Theoretician learners are said to better comprehend theory on
which the actions are based. They are good at understanding scien-
tific facts, concepts and theoretic models. Theoretician learners easi-
ly draw new information into a logical and systematic ‘theory’, giv-
ing preference to analyzing and synthesizing. The methodologists of
the project recommend the following activities to them:

— models;

— statistics;

— stories;

— quotes;

— background information;

— applying theories [15].

Pragmatists need to realize the practical value of the information
learned. They need to see a way to put the ideas into action in their
lives, giving practical application to abstract theoretical concepts and
ideas. They often experiment, trying out new ideas, they are ready to

160



Haykoswuii Bicauk Cisepumnnu. Cepis: Ocsita. CorianbHi Ta moBeinkoi Hayku Ne 2 (5), 2020

see if theories and techniques really work. While teaching them tu-
tors should choose:

— time to think about how to apply learning in reality;

— case studies;

— problem solving;

— discussion [15].

Analysts observe and think deeply about what happened, having
a deep insight into events and phenomena. They are not spontaneous-
ly active and prefer to watch from the sidelines. Analysts view the
situation from a number of different perspectives, collecting data and
taking the time to work towards an appropriate conclusion. Conse-
quently, they will be good at:

— paired discussions;

— self analysis questionnaires;

— personality questionnaires;

— time out;

— observing activities;

— feedback from others;

— coaching;

— interviews [15].

Having looked into the analysis given, a conclusion can be made
that a single learning style seems restrictive. It is necessary to focus
on more than a single type of stimulus for the organization of learn-
ing activities. While recognizing individuality and the preferences of
the subject, providing students with different stimuli, equivalent to
the various styles, the project created the most appropriate methodol-
ogy to the construction of learning.

Moreover, the effectiveness of «IC-ENGLISH» approach is
boosted by engaging andragogy, which is adult-oriented unlike ped-
agogy, being focused on child-learning. According to andragogy as-
sumptions learners know what they need to learn based on self-
awareness, they leverage past experiences as a base for the learning
process. The learning needs are internal and driven by social roles
and responsibilities. Since adult learners are driven by intrinsic fac-
tors for learning that are usually connected to their social roles, suc-
cessful learning challenges are problem-based and connected to real-
world situations.
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Conclusions. To conclude, the «IC-ENGLISH» project empha-
sizes the individuality of the process and the paths chosen by each
subject in the construction of knowledge. Students, knowing their
learning style can make learning more attractive by prioritizing how
they organize their activities and the types of input they are more
stimulated by. Teachers are able to recognize that there are different
types of adult students and thus ways of learning. The theoretical
material in andragogy included into the methodological development
of the platform helps prioritize teaching methods and techniques with
regard to the motivation and needs of an adult learner, together with
the requirements and challenges of the lifelong development of the
key competences and basic skills of all EU citizens, regardless of
their age.
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